bonoscponvin cydaneaanvr Moneonvin comeyyn - Tyceaii dyeaap ISSN: 2959-9164 e ISSN: 2959-9164

i

Y BonoscponbiH cydanzaaHbi MOH20bIH camayyn MJ E R

]

s

e

' 2024, Special Issue, 32-35 https://doi.org/10.46328/mjer.si.2024.04

N &
%‘i‘tmgeﬁ} 4

B0J10BCpPOJIBIH XOKIMIT CyPrajThbiH X0TOJ1060P66P TOJIbA0X Hb:
Hory 6ereea cucreM4nJICaH apra XanaJjara

ITarpuk Yapiang
OryyLImitH MIII XYPAAHT'YI
Tyyx: DHAXYY MITIOI3P CYpranThiH XeTeN0epeep JaMKyylaH —OONOBCPOJIBIH

XOTKIIMUT [OTIUIO0X, TAP AyHJaa CypraiThlH XOTeJI0OpUIT HITIMAJI, CHCTEMTIH
aprawiranaap OOJIOBCpyyJaxTail XoI0O0OTOH 3apuM COHHPXONTOH Quirocodn
DJIEMEHTUIT TaHWIIYYJIaXbII' 30pUB.

Horpyraapt, cypranTblH XeTen0ep Hb MIUITHHH HAI/RI, LyTIIyylra I3xaic
WYY HUATMHUIH YHAT 3YWJI, 9H TOPIYYHUH XYCAJI TOMYYJUIUIH TOIb oM. ©epeep
X2J1091, 9HY Y32 XaHIATBIH XYPASH] CYpaarduiir XdpXdH cyprax Oyl yu

XyioH aBcan: 2024.11.04
3acax caibxpyyican: 2024. 11.11
XoBioxulir 3esmeepcen: 2024.11.20

Tyaxyyp y2: L . , :
SBIIaaC HUATMUIH SHY TOPTYYHHUI X9PATId) HIyy [ Xaparjaxk 6aix yauprai.

Cyprantbin XeTen00pHiH XOTKUI XoépmyraapT, CypraiTbIH XeTe0ep Hb caiiH caiixaH Oaiijai, XyBb XYHHH

Cyprantbin XeTen0epHiiH TOXHPYyJITa XODKIIAIH X3PIrcaT OOIOXBIH XYBb]| CypallllarduiiH caifH caiixaH Oaiinai, XyBb

CHCTeMYHMIICOH XaH u1ara XYHUH XOIKIUNAT 9H TOPIYYHJ TaBbaar.

Huiirmuiin yHoT 3yiiic I'ypaBayraapT, CypraiaThiH X0TeI00pHIiH MIMHIWININHAT YP IYHTIH HIBTPYYIIX,

Hoaramon xansara XOPIrKYYIIXd OOJOBCPOIBIH OYX OpONIOrd TATyyJObIH OPOJIIOOT XaHTax

CHCTeMHIH XaHJUIATBIT XIPIIKYYJdX Maapanaratail 6osmor. Bomoscpossa
XYBUpPTaH ©OPWIONTHHT IIMHIIP TOMBEOIOXJ00 CYPrajlThIH XOTeJIOepHuilH
IIMHAYWIAI Hb 0aril, CypraH XYMYYKYYJIPT493¢ 3XJ1937 607100 60I0BCpYyIard
39par OYX MIATHBI OPOJIIIOTYABIH XaMTBIH XYYHH YapMaHITHIT Iaapiar I ruir
OHIUIOH TOMJIATIACHH Oaiiar.

JlepeBayropT, CypraH XyMYYKYYJI9X yXxaaH O0JIOH YaTaM>KUHH HAT/UINIH XyBb
CYpPTaJTBIH XOTOJI06p Hb JIIXUHH MIMHKTII OOJIOH CyaarfaxyyHsl OHIUIOITON
YaJaM)KUHT XaMTUHH caifHaap HATTTICHIAP XYBbCAH 00PUIOTAeXK OyH MIIXHUNL
aMbJpax UPIIAYHH UPTIAUHAT OIITIIXI]] UK OaliX yaupTraid. DHIXYY HUHTIDT
Y3271 caHaaHbI XaHJyIara Hb HAT/IPH HUMDK OPYMH HAaruiiH O00JI0BCPOIIT XaMIHITH
gyxjaap TaBUTAax OyH cambap IyHIBIH Y337 XaHUIATBIT TOJOBIIYYJIIXO
ad xoyoormonTo 6a SHY Hb OOJUT aMbBIpANBIH HAPUHH TOBOITAH acyymubIT
LIMHABIPIIXA]L U UXIIXOH UyXajl FOM.

TaByraapt, cyprajirbH YHAJII) Hb CyprajThIH XOTOIOOPHIH XOTKIIMHH HAT dyXall
XOparcan 0ereex JaH TaHI CypallarduiiH TYHIDTIAIMAT XIMKIICKYYIIXIIC
WYY 9yXall a4 XOJIOOTIONTOH 3Yi 1oM. ©epeep X»103:1, YHAIr3) Hb CyprajiThH
XOTOJIOOpHIH ysiIaaa XoI000C, CalbKPYyITaNITHII XaHTaxal YUrdX ECToi. YHITr»
HB 0Oarmr cypra XyMYYXKYYJIPIYIUHH XyBbJ Cyprautaaa O0AuToOp, Iar xyramaa
AIIANTYH calbKpyyJIaiT XHHX G0JIOMXK, HOTOOTIHIYYP CypaliardIbiH Cypaiaxyi
IIMHA TyTaMJ| YYCaxk Oyi Maap/yrara Xaparmaor XaHrax apra 3aM K Y379T.
Tercren Hb GOJOBCPOIIBIT HAPUITH HHUIIMAI IIHHXKTIH 9 TOXHPYYJIaH ©OpWIOX
0OJIOMXKTOI CHCTEM 'K Y3/AT 0a CyprajThIH XOTeI0ep Hb HUITMUIH XAPITIIHUN
IWDKUAT 00pWIeNTe Xapuy YWD Y3YYJDK, XyBbCaH €OpWIOTAOXUIH calyy
COEMIBIH suraaTail GaltUTBIT XYHIDTIOH Y39K ECTOMT OHIUIOH TAMIRIIIK OaifHa.
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EDUCATIONAL DEVELOPMENT THROUGH THE LENS OF CURRICULUM:
A HOLISTIC AND SYSTEMIC APPROACH

INTRODUCTION

As an expert in educational sciences and a Full Professor in the Department of Teaching at UQAM, I bring to this
discussion my experience in curriculum development, bolstered by my role as co-holder of the UNESCO Chair
in Curriculum Development and Senior Fellow at UNESCO’s International Bureau of Education.

Inspired by IBE-UNESCO’s educational philosophy, I emphasize the curriculum as a central element in advan-
cing educational development. In this presentation, I position the curriculum not merely as a framework for what
students learn but as a dynamic and influential instrument for shaping societal growth and transformation.

The holistic and systemic approach I propose in this presentation highlights the interconnected nature of curricu-
lum elements, extending from individual well-being to the cultivation of interdisciplinary knowledge.

This approach is explored through seven key themes, each incorporating insights from educational philosophy,
pedagogy, and policy, revealing the transformative potential of a well-constructed curriculum. These seven the-
mes reveal the curriculum’s role in shaping both individuals and society. It reflects societal values, supports
well-being and personal growth, and requires a systemic approach to reform. Through integrated pedagogy,
it develops both disciplinary and global competencies, while interdisciplinary perspectives allow students to
address complex issues. Evaluation aligns learning with progress, and adaptability ensures relevance in a chan-
ging world.

For each theme, I found it valuable to highlight two foundational references that deepen our understanding. To-
gether, these dimensions create a curriculum that empowers learners and drives societal growth

Theme 1 - Curriculum as a Reflection of Societal Values

To me, the curriculum is more than a collection of knowledge; it reflects the values, priorities, and aspirations of
a society. Michael Apple’s Ideology and Curriculum presents the curriculum as an ideological tool, embedding
cultural values and shaping learners’ identities. This view emphasizes that what we teach—and how we teach—
directly mirrors societal priorities.

Similarly, Michael Young’s concept of “powerful knowledge,” as discussed in Bringing Knowledge Back In,
resonates with my belief that curricula should empower students with critical thinking skills, preparing them to
act as informed, engaged citizens within a complex social landscape.

Theme 2 - Curriculum for Well-being and Personal Growth

In a curriculum that values holistic development, students’ well-being and personal growth are placed at the
forefront. Nel Noddings, in The Challenge to Care in Schools, advocates for a caring approach that nurtures stu-
dents’ emotional and social needs. This emphasis on well-being reflects a broader educational philosophy, where
learning extends beyond academics to foster personal growth and emotional resilience.

Martin Seligman and colleagues (2009) underscore this perspective by demonstrating how positive psychology
fosters resilience, optimism, and a sense of purpose in students. I believe that a curriculum integrating well-
being not only supports academic success but also nurtures mental health and resilience, forming a foundation
for lifelong personal development.

Theme 3 - Systemic Approaches to Curriculum Reform

For curriculum reform to be effective, I advocate a systemic perspective that includes all educational stakehol-
ders. Michael Fullan’s The New Meaning of Educational Change underscores that successful reforms require
coordinated efforts from teachers, administrators, and policymakers. This aligns with my view that reform de-
mands strong leadership, collaboration, and adequate resources.

Bronfenbrenner’s ecological model of human development further inspires me, as it illustrates how multiple en-
vironmental levels influence learners’ experiences. I consider these interconnected levels in curriculum reform,
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aiming to foster an adaptive educational system that responds to diverse community needs.
Theme 4 - Integrated Pedagogy and Competency Development

I believe that a curriculum combining global and subject-specific competencies best prepares students for a com-
plex world. Darling-Hammond and Bransford’s work, Preparing Teachers for a Changing World, emphasizes how
teachers can foster critical thinking, collaboration, and problem-solving in their students. This integrated pedagogy
supports meaningful learning within each subject, enabling students to engage deeply with learning activities.

Additionally, Barron and Darling-Hammond’s advocacy for project-based learning informs my approach, which
I see as an effective method for blending global and disciplinary competencies. Through this approach, students
bridge theory and practice, acquiring essential skills for their future personal and professional lives.

Theme 5 - Interdisciplinary Perspectives in Curriculum

Modern education increasingly demands interdisciplinary approaches, which I believe are vital for tackling
complex, real-world problems. James Beane, in Curriculum Integration, argues that interdisciplinary learning is
essential to democratic education, as it allows students to see relationships among various knowledge domains
and fosters a holistic worldview.

Julie Thompson Klein’s work on interdisciplinarity supports my perspective, showing that interdisciplinary
education enhances adaptability and innovation. I encourage students to recognize connections across fields,
applying their learning in diverse contexts to develop the critical thinking skills needed to address today’s inter-
connected issues.

Theme 6 - Evaluation as a Tool for Curriculum Development

Evaluation should be more than a measure of student performance; it should guide curriculum alignment and
improvement. Black and Wiliam (1998), in their study on formative assessment, demonstrate how evaluation
provides teachers with feedback that enhances student learning. I value this approach as it allows educators to
make real-time adjustments, ensuring the curriculum evolves with students’ changing needs.

Shepard (2000) also influences my view of evaluation, as she advocates for a culture of assessment that values
individual progress over competition. For me, this approach supports lifelong learning and encourages students
to pursue personal excellence.

Theme 7 - Adaptive Curriculum Systems
In response to rapid social and technological changes, [ am convinced that curricula must be flexible and adaptive.

Brent Davis and Dennis Sumara, in Complexity and Education, describe education as a complex adaptive sys-
tem, where curricula evolve to meet shifting societal demands while respecting cultural diversity.

William Pinar’s view in What is Curriculum Theory? aligns with my belief that curriculum should be a living, dy-
namic entity shaped by social interactions and historical context. By promoting adaptive curriculum systems, I aim
to ensure that learning remains relevant and contextualized, preparing students to navigate an ever-evolving world.

CONCLUSION

This talk outlines my systemic and holistic philosophy of educational development through curriculum. By
addressing each of these seven themes, I illustrate how the curriculum serves not only as a foundation for aca-
demic knowledge but also as a transformative tool that promotes well-being, fosters interdisciplinary understan-
ding, and responds to modern challenges. Through this framework, I believe education becomes a vehicle for
societal growth, preparing students to contribute thoughtfully and effectively to the world around them.
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